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The Living Standards Measurement Study

The Living Standards Measurement Study (LSMS) was established by the
World Bank in 1980 to explore ways of improving the type and quality of house-
hold data collected by statistical offices in developing countries. Its goal is to foster
increased use of household data as a basis for policy decisionmaking. Specifically,
the LSMS is working to develop new methods to monitor progress in raising levels
of living, to identify the consequences for households of past and proposed gov-
ernment policies, and to improve communications between survey statisticians, an-
alysts, and policymakers.

The LSMS Working Paper series was started to disseminate intermediate prod-
ucts from the LSMS. Publications in the series include critical surveys covering dif-
ferent aspects of the LSMS data collection program and reports on improved
methodologies for using Livbig Standards Survey (LSS) data. More recent publica-
tions recommend specific survey, questionnaire, and data processing designs and
demonstrate the breadth of policy analysis that can be carried out using LSS data.
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Foreword

Almost all developing countries are concerned about the problem of low school completion rates.
The difficulty from a policy perspective is a lack of fundamental information about why students drop
out of school. This paper investigates the underlying causes of dropping out of school using an
exceptionally rich longitudinal data base on primary school-aged children in Egypt. The central finding
is that children are strongly influenced in their schooling decisions by the quality of their prospective
school. Quality interactions with individual student decisions about leaving school have important
implications for conventional analyses of school investment. Standard rate of return calculations based
solely on quantity of schooling are likely to be misleading because they ignore school quality. Higher
school quality improves earnings opportunities and is positively correlated with the quantity of schooling
completed by individuals. The rate of return to pure quantity of schooling is almost certainly
overestimated when quality is ignored, implying that standard policy prescriptions based only on simple
quantity returns might lead to suboptimal policies.

This paper is part of a broader research effort in the Policy Research Department (PRD) that
examines the effect of the quality of social services on human capital investment outcomes. This work
is located in the Poverty and Human Resources Division.

Lyn Squire
Director

Policy Research Department
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Abstract

School quality and grade completion are shown to be directly linked, leading to very different
perspectives on educational policy in developing countries. Unique panel data on primary school age
children in Egypt permit estimation of behavioral school dropout models. Students perceive differences
in school quality, measured as expected achievement improvements in a given school, and act on it.
Specifically, holding constant the student's own ability, achievement and earnings prospects, a student
is much less likely to remain in school if attending a low quality school rather than a higher quality
school. This individually rationale behavior suggests that common arguments about a trade-off between
quality and access to schools may misstate the real issue and lead to public investment in too little quality.
Further, because of this behavioral linkage, there is an achievement bias such that common estimates of
rates of return to years of school will be overstated. The paper demonstrates the analytical importance
of employing output-based measures of school quality.
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Introduction

Almost all developing countries are concerned about the problem of low school completion
rates. This well-founded concern is actually generated by two different perspectives-the possibility
of lost investment opportunities for society and the possibility of general inefficiency in the provision
of public schooling. The difficulty from a policy perspective, however, is not uncertainty about the
desirability of increasing school completion but instead a lack of fundamental information about why
students drop out of school. This paper investigates the underlying causes of dropping out of school
using an exceptionally rich longitudinal data base on primary school-age children in Egypt. The
central finding is that children are strongly influenced in their schooling decisions by the quality of
their prospective school. This rationally-based decision implies that the traditionally perceived trade-
off between access and quality may be a very bad way of viewing the policy choices. Moreover,
common estimates of rates of return to schooling may give a very distorted picture of the options
facing individuals and countries. The correlation of school quality and school attainment, which may
also be important in more developed countries, implies that those with lower quantities of schooling
could not expect to receive the incomes and investment returns of those with more schooling simply
by staying in school longer.

The investment-benefit perspective on school policy concentrates on potential lost productivity
from premature school dropout. Historically, high estimated rates of return to schooling have been
contrasted with low school completion. Although standard methods of calculating the returns to
schooling investments have been questioned in the past, virtually all available estimates indicate that
schooling in developing countries has a high pay-off, especially for lower levels of schooling (e.g.,
Psacharopoulos 1985).' In contrast, even though schooling completion has been increasing in much
of the world, it remains low in an absolute sense. As late as 1980, the average completion levels of
adults age 25-29 in the lowest income countries was less than three years; for lower middle income
countries, it is still less than five years (Lockheed and Verspoor 1991, p. 17). The static schooling
investment picture is amplified by recent analyses of economic growth which suggest that human
capital, as measured by school attainment, is an important determinant of the rate of economic growth
across countries (e.g., Lucas 1988, Romer 1990, Barro 1991). Thus, both viewpoints suggest that
having significant numbers of students fail to complete primary schooling, let alone higher levels, is
an important problem.

The second reason for concern about dropouts comes from a cost of education-efficiency
perspective. If the objective is to get a given number of students through some level of
schooling-say through the primary cycle, having students drop out earlier raises the cost of achieving

1. Two problems are most important. First, school quality and quantity of schooling completed may be
positively correlated, leading to upward biases in rates of return estimated by traditional approaches. This
possibility was found to be important when analyzed in terms of both resource differences among schools
(Behrman and Birdsall 1987) and student performance differences (Harbison and Hanushek 1992). Second,
school attainment might be driven by student ability, leading to normal selection concerns (e.g., Griliches
1977). This paper investigates both possibilities and provides strong evidence about their importance.
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the goal.2 Beyond that, large numbers of dropouts (and of grade repeaters, the related problem) may
distort the normal instruction, raising the costs of schools.

Given the policy focus on school completion and dropout behavior, remarkably little is known
about the underlying determinants of dropouts. While completion levels and aggregate data on the
age-grade distributions of students provide some overall sense of the dropout situation, these do not
allow investigation of underlying behavioral factors or institutional structures that are driving high
dropout rates. The concentration on aggregate data masks all individual specific factors, while
analysis of school completion levels cannot examine time-varying family or school ingredients. The
key to understanding dropout determinants is longitudinal data on individual students, but such panel
data have rarely been available. This paper exploits a unique panel data set to investigate the
underlying determinants of school leaving. The data base contains detailed information about family
circumstances, schooling, and achievement for both school attenders and school dropouts from a
sample of Egyptian primary schools in 1979 and 1980

A central feature of this analysis is an investigation of the role of school quality in affecting
dropouts. If low quality schooling leads to dropouts, altering the character of the schoo]s may be an
effective way to keep students in school. In fact, that is a central finding of this analysis: Students
recognize quality differences among schools and act rationally in the face of such differences. This
finding reinforces prior evidence on the positive correlation of quality and school attainment
(Harbison and Hanushek 1992) and casts serious doubt on the common policy debate about perceived
trade-offs between wide access to schooling opportunities and developing high quality schools.

The dropout decision is based on both school quality and earnings opportunities of students.
The empirical work requires separate investigations of each of these, and they hold their own interest.
Little is known about systematic factors affecting work and earnings of primary school-age students.
And, the measurement of school quality itself provides insights into schooling variations in developing
countries. Specifically, this paper develops an output based measure of quality, instead of relying
upon the ubiquitous input approach.

2. Resources spent on dropouts and on grade repeaters is commonly, but misleadingly, called 'wastage."
Students leaving school presumably learned something and improved their skills by attending for the time they
did, even if it does not achieve public outcome goals for the schools.



Egyptian Schooling

Egypt, like many other developing countries, faces significant problems with enrollment
outcomes in its primary schooling system (World Bank 1991). Under existing law, attendance
through the sixth grade of primary education is compulsory. However, primary school enrollment in
the 1991-92 school year is only about 80 percent of the corresponding age cohort. Middle school
enrollment represents less that 70 percent of its age cohort. The highest dropout rate, nearly 15
percent, occurs near the end of the primary cycle, with an additional 10-15 percent leaving school by
the end of middle secondary school. Geographical disparities in enrollment rates within Egypt are
another important dimension of this policy concern. Specifically, the majority of the primary school-
age children who do not attend school are concentrated in rural areas where resource constraints
appear most severe.

Significantly lower female enrollment rates are an added element of the problem. Gender
inequalities persist as females remain outside the reach of formal education: 62 percent of females
are illiterate, as opposed to 38 percent of men, and girls' primary school enrollment remained stuck at
45 percent of total enrollment from 1966-1986 (World Bank 1991). In rural areas, enrollment rates
of girls often do not exceed 50 percent of the age cohort and can be as low as 10 percent in some
regions.

A second set of problems, also identified by the World Bank study, revolves around the
inputs of the public schooling system. For example, the construction rate of schools has lagged
behind the identified demand and is insufficient to meet the government's objectives of decreased
class size and reduced reliance on multi-shift teaching. Similar concerns relate to the 'quality" of
schooling, and of teaching in particular. Examples cited often include outdated curricula and
superficial assessment techniques along with dependency on a set of textbooks that are themselves
frequently outdated. The overall quality problem is thus summarized as being multifaceted: the
combination of inadequate facilities and generally poor quality of teachers, teaching methods, and
curricular content. Each of these problems appears to be fostered by a deficiency of core
management skills.

Here we examine the potential linkages of these two schooling problems: completion and
quality. While we will not in the end measure quality in the ways suggested by conventional policy
discussions, we will identify key linkages.

Most primary schools are classified under one of three administrative headings: public
schools; subsidized private schools; or unsubsidized private schools. The public and subsidized
private schools are, for all practical purposes, indistinguishable.3 The facilities of the former are
owned by the government, while the latter are in private hands and are leased to the government
through a "grant in aid". Neither charges any tuition, and both types of schools follow the same,
centrally prescribed curriculum. Private (unsubsidized) schools account for less than 5 percent of all
primary school enrollments in Egypt. Those that exist are almost entirely found in urban areas.4 In

3. Descriptions of the Egyptian schooling system are found in World Bank (1991) and in Swanson (1988).

4. Three types of private schools are recognized: "private schools with fees' (tuition); "language schools"; and
.services classes". The service classes are not proper schools but consist, rather, of remedial classes for sixth
graders who have failed their primary certificate examination. The language schools are the remaining legacy of
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school year 1978/79, the first year of the survey used in this analysis, there were 710 private schools
out of the country total 11,051 schools; of these, 582 were located in urban areas (out of total of 4261
schools).

Virtually all recurrent expenditure and most capital expenditure for primary education are
initiated and financed by the Ministry of Education. A small proportion of new schools construction is
undertaken by local jurisdictions. These schools are subsequently turned over to the Ministry of
Education which assumes responsibility for their operation. Teachers are allocated to schools on the
basis of official enrollment levels and are paid out of the central budgets allocated to each educational
zone. Books and most other student supplies are centrally purchased and, likewise, distributed in kind
to the schools on the basis of enrollments.

At the level of the individual schools, attempts to strengthen local participation through the
creation of parent-teacher associations have been made recently. The associations seem to serve as a
forum for the presentation of suggestions and complaints to the teachers and principals. How
effective these associations have been is an open question. However, they do not serve as medium
for additional funding and resources to the schools. Given the centrally controlled character of the
primary education system in Egypt, the budget and resources available to each school is reasonably
taken as exogenous.

Until 1968 promotional exams and repetition in primary school were not allowed, and the
only criterion for promotion was 75 percent attendance in each school year (Swanson 1988). In 1968
repetition was reinstated; this policy provided for the examination of all students at the end of fourth
grade, but only one repetition was permitted, and promotion to the fifth grade was automatic after the
second attempt. Repetition was extended to the second grade in 1972 under arrangements similar to
those for grade four. In response to the introduction of exams and repetition largely during the
1980s, the phenomenon of private tutoring has arisen. The sixth grade exam is the major hurdle for
most children. Those who fail are, essentially, cut off from the remaining educational ladder, and
the possibility of repetition of the sixth grade is limited by space. Children who fail the exam the
first time often enroll in private classes in order to make a second try the next year.5

the many foreign and missionary schools. Since 1958, these schools have been under Ministry of Education
control, although they have been permitted some independence. Unlike the public schools, they offer training
in foreign languages - primarily English and French - starting in the early grades. Of the students enrolled in
private schools, 95 percent were found in urban areas. Most of the rural private schools are service classes,
while the complete private schools serve an elite population concentrated in a few large cities.

5. Partial tutoring has recently emerged as a partial supplement to teachers' salaries, and has became an
integral part of the educational process. The practice varies widely and includes individual and group tutoring,
both throughout the school year and just during examination periods. The recent upsurge in private lessons for
selected school children at all educational levels has also been identified as potentially exacerbating the overall
problems of the schools. The concerns raised by this include a widening disparity in outcomes by income
group, a reduced classroom effort by regular school teachers, and generally lessened support and resources for
the schools. This aspect of schooling is, however, much less important during the 1979-1980 period of our data
and analysis.



Overview of Model

The central focus of this work is the dropout lecision of primary school students. Dropout
decisions are directly related to school completion, but concentrating on these decision points permits
more accurate characterization of the various time-specific factors underlying the behavior. And,
while all students will eventually drop out of school, there is a clear prima facie case that doing so
during the primary grades is nonoptimal from either a public or private viewpoint.

The opportunities facing the student both in and out of school are important to understanding
school leaving. The underlying conceptual framework here is a simple optimization model on the part
of the student. The student is seen as maximizing lifetime utility through the choice of schooling
level. A key element of this choice is the earnings opportunity of the student, which is a function of
the past and future schooling experiences of the student. But, market earnings for primary students
are difficult to characterize and may be only one part of the overall school decision process.
Moreover, the relationship between school experiences and earnings may not be completely clear.
This section presents an overview of the basic approach and estimation strategy. The subsequent
sections describe the results of the empirical analyses of the various components.

The maximization of lifetime income with respect to years of schooling is a straightforward
optimization problem that has been solved in various contexts. While details vary depending on the
structure of the problem analyzed, the key idea is trading off foregone current earnings for enhanced
future earnings. With perfect capital markets, the central result can generally be summarized by a
simple optimal stopping rule for an individual: everything else equal, continue investing in schooling
until iS, the rate of return for s years of schooling, falls below the market interest rate on alternative
investment options.6 With borrowing constraints or imperfect capital markets, the magnitude of
foregone earnings (Y,.,Y) could also separately influence decision making, because some families may
not be able to take advantage of high rates of return that involve large up-front costs.

As it stands, however, this investment model is not easily implementable for empirical
analysis. The formal analysis is conducted for an individual and ignores most personal and family
factors that might interact with the rate of return derived from market work. It is frequently simply
assumed that it is possible to employ this analytical structure related to individual stopping rules to
explain differences in schooling across individuals, but the appropriateness of such a step deserves
consideration. First, it is necessary to characterize nonschool factors that might enter into such
schooling decisions, and the theoretical works seldom address these. Second, the relevant rate of
return, i5, pertains to each individual, and there is a presumption that this varies across individuals
(consistent with variations in school completion in the population). Clearly, if i is constant for
individuals, variations in the choice of schooling level will be determined completely by
considerations other than the foregone and future earnings opportunities that are included in the rate
of return calculations. Yet, dealing with this is difficult and seldom undertaken explicitly.'

6. The formal analyses have delved into a variety of aspects of investment including the transition to on-the-job
training and work-leisure decisions. With respect to formal schooling, however, these predictions do not
significantly vary with modeling structure.

7. There are, of course, important exceptions. Theoretically, Becker (1975) considers individual variations in
costs and benefits in describing the distribution of individual schooling decisions. Empirically, Willis and Rosen
(1979) consider individually varying returns to different amounts of schooling. A thoughtful discussion and
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Typically, information is available on only the average returns to schooling across groups of
individuals, and any variations across individuals occur in highly structured ways. Even average
earnings opportunities facing individual students may be difficult to characterize, because of thin
markets and of significant selection problems, and it may be difficult to separate current from future
earnings to the extent that they both vary by individual characteristics and by local labor markets.

Finally, and central to this discussion, it has been common to assume that schooling is
homogeneous and directly measured by the length of time spent in school. Such an assumption,
which greatly simplifies analysis by restricting attention to just the quantity margin, implies that the
schooling investment decision is unrelated to quality differences among programs. On the other hand,
it seems likely from the individual decision making view that there will be interactions of school
stopping rules with quality. If school quality differs and if student performance has important
subsequent implications for the labor market, one would expect variations in student dropout decisions
to be directly related to the quality of the school. The more learning during any period of time, the
more likely it is that a student will continue in school rather than dropout. This must be incorporated
into empirical analysis.' Clearly, any problem definition that ignores school quality also contrasts
sharply with the policy debate, where attention invariably concentrates on potential decisions about
resources and quality for schools at different levels and in different areas.

Here we maintain the conceptual starting point that the primary determinant of school
completion and school dropout behavior at any point is the individual's rate of return from further
schooling. The empirical implementation, however, presumes that all we will actually be able to
measure is average earnings and returns. We will then examine directly the impact of the various
individual-specific factors-school quality, individual specific earnings opportunities, ability, and other
family influences-on the probability of dropping out of school. The starting point for the empirical
analysis is:

Prob(dropout) = g(ability, achievement, school quality, Y.,,Y, il, Z) (1)

where Z represents other family and community factors influencing school completion and bars
indicate averages over the relevant population. Ability and achievement have ambiguous effects on
dropouts because they increase both current earnings possibilities and future earnings possibilities
(through their impact on continued production of human capital). While the "conventional"
assumption of neutrality (Ben-Porath 1972) would imply no effect of achievement on dropout
behavior, this remains an empirical question. School quality here is defined as the expected
improvement in student achievement during any year of schooling. School quality, because it is

interpretation of existing work is found in Willis (1986).

8. Similar problems arise with individual ability. Extensive work on 'ability bias' in wage-schooling equations
treats measured achievement or ability as fixed and independent of schooling (see, e.g., Griliches 1977). With
individual student abilities, the impact on school decisions depends on the relative strength of ability on
subsequent school performance and on market opportunities. The original Ben-Porath formulation (Ben-Porath
1972) of the school investment decision separates ability and achievement and treats additions to individual
human capital (which might be interpreted as school related achievement) as neutral, i.e., equally potent in the
market and in school. While convenient for modeling purposes, there is little prior empirical evidence on this
neutrality proposition.
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expected to increase future benefits but not increase costs (or, at least, time costs of school), should
unambiguously lower dropout probabilities for an individual. School quality and earnings
opportunities, however, are not directly observed and must be inferred from available data. The next
section discusses the measurement of school quality, while the following one considers earnings
opportunities of students of primary school age.

School Quality

School quality here is defined simply as the gain in achievement that a student can expect
from attending a given school for an additional year. This outcome-based perspective contrasts
sharply with most other research. Many studies ignore school quality altogether. Virtually all
analyses of school attainment, drop-out behavior, and the like ignore any differences across schools,
essentially presuming that a year is a year when it comes to schooling. Those studies addressing
school quality, particularly the effects of school quality on other matters of interest, most commonly
employ simple input measures of quality. For example, it is common for various labor market
investigations to include expenditure per pupil or measures of real resources (e.g., average class size
or teacher credentials), if they include anything about quality. Both approaches are inappropriate.
Achievement differences among students are large, and direct analyses of earnings opportunities of
workers suggest that differences in school achievement may be very important in determining earnings
alternatives.' The inappropriateness of input measures of school quality is examined and reviewed in
Harbison and Hanushek (1992).

The approach here is to estimate directly variations in school quality, based on student
outcomes in different schools. This unique approach then permits analysis of the effect of school
quality on individual student decisions about remaining in school. The estimation of school quality
follows a very simple value-added model of achievement. Current achievement (A,) is viewed as a
function of current and past inputs both from the family (FT) and from schools (RJ). (The individual
subscript, j, is suppressed for presentational purposes). Additionally, individuals differ in ability (ju),
which is assumed to be fixed over time and to enter primarily in determining the level of
achievement. Achievement in each time period is also subject to stochastic fluctuations (Ef) reflecting
unmeasured influences on achievement. This implies that current achievement can be written (in
linear form) as:

At = x,F,t + oa-FL-1 + .+ a0F. + R + #RN ... + #.R.
+ IL + { + ft., + * * * + E (2)

At the same time, A,.,, achievement in the prior time period, is a function of many of the identical
resources by virtue of the cumulative nature of education:

A,, = ott,Ft + . . . + a0F. + #t.1Rt.I + . . . + j0 Ro0 + +I + +E * + + E,o (3)

9. Discussion of performance differences can be found in Lockheed and Verspoor (1991). For labor market
analyses in developing countries, see, for example, Behrman and Birdsall (1983); Knight and Sabot (1987);
Boissiere, Knight, and Sabot (1985). For developed countries, see Bishop (1989); Hanushek, Rivkin, and
Jamison (1993).



8

This suggests that we could rewrite the model to relate the change in achievement (AA) to the
contemporaneous school and family inputs over the period t-l to t. We actually look at a slightly
modified version:

A, = auF, + ,BR, + yA,.1 + (4)

The parameter representing the effect of A, on A, (-y) is not constrained to one for several reasons.
First, in actual application it is common to employ test measures of achievement, and these test
measures are not necessarily based on the same scale of measurement; -y provides the appropriate
rescaling. Second, the impact of past inputs may decline over time, implying, say, that the impact of
the first grade teacher may be more important in determining first grade achievement than third grade
achievement. Third, gains in achievement may be more difficult to obtain as achievement grows,
implying some decreasing returns to initial achievement levels."0 (In the latter two situations,
Equation 4 does not follow precisely from the specification in Equation 2 but will include a more
complicated error structure, and the potential estimation difficulties posed by this are addressed
below).

Equation (4), the basic value-added form, offers considerable simplification for both data
collection and estimation. With this formulation, one need observe just past achievement and the
intervening school and family inputs. Further, ability (u), which is generally viewed as unobservable,
drops out of the value-added representation employed here.

Past work has demonstrated that differences in schools are very important but does not
provide any clear indication of how school quality can be reliably measured (see the summary in
Harbison and Hanushek 1992). Therefore, the approach here is to estimate unconstrained differences
across schools by including a dummy variable for each school as in:

A, = yA,. + cyF, + Eb6S; + e, (5)

where Si= I if the student attends school i and =0 otherwise.

The 6i's from this covariance structure are then the mean achievement growth in each school
after allowing for other student-specific differences. These are interpreted as a measure of school
quality across the sampled schools, and they are used directly in the estimation of the student dropout
models.

This value-added characterization of the achievement relationship does not, however, avoid all
complications. Specifically, when it comes to estimation, there are concerns about both the accuracy
of measurement of prior achievement (A,,) and the possibility that prior achievement is correlated
with the error in the equation (er).` The faulty measurement of prior achievement can be thought of

10. The estimation below employs log-linear formulations that allow a form of decreasing returns to inputs.

11. Both of these problems could be avoided if it were plausible to constrain the parameter on A,., to equal one
so that the achievement model could simply be estimated in terms of AA. But, as described above, this is
inappropriate in the context of the achievement models considered here.
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as arising from observations (At,) that differ from the true achievement by a random error, v, as
described in Equation (6):

At-, = At-, + Pt-, (6)

The presence of such measurement error will generally lead to biased estimates of all of the
parameters in Equation (5), even when v;, has mean zero. This situation is frequently hypothesized
because of the widespread impression that individual achievement measurement is difficult and subject
to considerable uncertainty. Alternative treatments for dealing with this problem are generally
available, including direct correction of the measurement error variance and the use of instrumental
variables."2 The second concern is that E, will be correlated with A,., when the e,'s are correlated
over time. Such correlations, which could result from unmeasured individual or family factors that
are not captured by A, also lead to inconsistent estimates of the model's parameters. Again, however,
if suitable instruments for A,, can be found, it is possible to correct the estimation for these problems
of endogeneity.

Opportunities Outside School

To understand dropout behavior, it is necessary to characterize the options facing the student.
One important element is the earnings possibilities outside of school. Even though we are talking
about primary school children, it is clear that they have real earnings possibilities, particularly in the
agrarian parts of the economy. The basic structure involves estimation of an earnings model that
varies systematically with the student's schooling, experience, ability, and labor market location. In
this, we concentrate on the immediate work opportunities as characterized by children of primary
school age who have been working in the market.

The estimation employs a sample of prior dropouts who are working in the market for pay to
understand the earnings opportunities of current students. While little is known about the earnings
possibilities facing primary school children, the basic structure of the model employed simply adapts a
standard earnings function:

Y = f(achievement, ability, experience, school attainment, X) (7)

where X is a vector of other income generating characteristics.

Many children, however, do not enter the formal labor market after leaving school. Instead
they tend to work in the home, on the family farm, and the like. This presents two complications for
the analysis. First, those working in the market probably are not a random sample of all dropouts,
implying that the earnings of just those working might not fully describe the potential earnings of all
prospective dropouts. Second, the value of alternative activities-i.e., nonschool, nonlabor market

12. Note that measurement error in current achievement, A,, can be subsumed in the equation error and
generally causes no special statistical problems. If the variance of the measurement error is known, the
estimation can directly incorporate this, yielding consistent estimates of all parameters. While information about
measurement error is rarely available, the special characteristics of test measures of achievement at times
provide this possibility through use of test reliability estimates. When done in the past, however, it has not led
to significant changes (Hanushek 1992).
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activities-undoubtedly figures into dropout decisions. But, lacking direct market information or
other ways of valuing nonmarket activities, it is difficult to develop consistent measures of how this
might vary across individual students.

For this analysis, we deal with both problems through incorporating information on the
probability of labor market activities. The statistical models, which characterize how these
probabilities vary across sampled children, provide a means of correcting for the potential sample
selection biases. They also provide direct information about other opportunities facing students,
suggesting that the probability on nonmarket activities itself contains potentially useful insights into
alternatives.

The basic dropout model thus builds on the prior estimation of Equations (5) and (7), and the
empirical specification of Equation (1) becomes:

Prob(dropout) = g(A,, AB,, 'Y, 8, $, W) (8)

where individual achievement level (A,), individual ability (AB,), and other important factors (W)
combine with estimated earnings opportunities ('i), estimated school quality (8), and estimated
probability of market work ($) to determine dropout probabilities.



Estimation Samples

The empirical analysis employs data collected in a longitudinal survey of primary school
students in Egypt during two academic years, 1978/79 and 1979/80. The survey was part of the
Egyptian Retention Study financed by the World Bank. The principal objective of the study was to
examine skill retention among dropouts with special attention directed at urbanlrural and male/female
differences.

Three key elements of the data base make it uniquely well-suited to our task: 1) the provision
of repeated observations on children of primary school age; 2) the collection of data on children both
in and out of school; and, 3) the extensive testing of children, both in and out of school, to determine
their cognitive achievement and ability. This section discusses the general sampling design. The
separate empirical investigations below provide a description of how the various basic samples are
combined into the analytical samples used for the specific modeling purposes.

The sample was drawn from the population of primary school students and dropouts during
school year 1978/79.'3 The two-stage stratified design began with a random sample of 30 urban and
30 rural primary schools. Within each school, random samples of students currently attending grades
three through six and dropouts who had attended the same grades between 1975 and 1978 were
selected. Sampling rates for schools and students varied with the rural/urban location of the school.
Nominal sampling rates for dropouts from the sample schools were set at 100 percent. The realized
sample included 8,570 usable observation on test scores. In addition, 1,808 dropouts of an estimated
2,747 were located and included in the sample.

In the second year, a subsample (one third) of the 1978/79 sample was drawn within each
sample school. The in-school sample was taken from those who continued in school in fourth, fifth,
and sixth graders in the 1979/80 school year, dropping students who had completed the sixth grade
during the first survey year. In total, 1,976 students were both located and tested in the 1980 follow-
up. The corresponding 1979/80 dropout sample consisted of all members of the previous dropout
sample that could be relocated and tested in 1980. Further, all "new" dropouts (from school year
1978/79) and any additional "old" dropouts (who had not been located in the previous year) were
included. In total, 1,725 dropouts were included in the 1979/80 sample.

Seven skill-specific achievement tests and two ability, or "intelligence," tests were developed
for the survey. The two intelligence tests were intended to capture non-curriculum dependent
measures of the child's skills. In the first year, all nine tests were assigned to the dropout sample,

13. A complete description of the background for the data collection along with the details of sampling can be
found in Swanson (1988).
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while inschoolers were assigned only those tests considered appropriate to their grade level." In
1979/80, all nine achievement and intelligence tests were assigned to every member of the sample.

In addition to the achievement tests, four questionnaires were employed in 1978/79 to collect
information about students, their families, their schools and their associated community. In the
second year two additional questionnaires were used to collect information about the child's school
record, family background, work experience and attitudes towards school.

These basic samples are combined in different ways to support the separate empirical
analyses. The descriptive statistics for each analytical sample are found in Appendix Table Al.

14. There are four literacy skill tests: Reading A and Reading B measure reading skills; Writing A and
Writing B require the child to write words, sentences, and, finally, an entire paragraph. The three numeracy
tests included: a simple operations test (28 problems), a problem solving test (fourteen 'story' problems), and
an elementary geometry test (eight problems). The tests were designed to be appropriate for different grade
levels: the Reading A, Writing A, simple operations and problem solving tests given children in grade 4 or
lower; the Reading B, Writing B, and the three mathematics tests were given in the higher grades. Testing was
done in one session. Inschoolers were tested in their classrooms during regular school hours, while dropouts
were brought to school for special sessions. For details, see Swanson (1988).



Basic Empirical Results

In describing the results, we first present the basic estimates of the school quality and market
earnings models and then turn to the overall dropout models.

School Quality

The focus of the school quality modeling is estimation of expected achievement gains in
individual schools (holding constant variations in individual achievement, family background, and the
like). This estimation relies on the "school quality" sample made up of 2,431 students, which
represents all 1979/80 inschoolers with usable test scores in both years and with complete background
data."5 Variable definitions and descriptive statistics are found in Appendix Table Al. Six percent
of the students are at third grade, 42 percent at fourth grade, 33 percent at fifth grade and the rest at
sixth grade in 1980. The sum of the scores on the Reading A and simple operations tests are our
measure of the student's scholastic achievement. The mean achievement score is 20.8 in 1979 and
26.2 in the following year.

Table 1 includes estimates of the basic value-added achievement model of Eq. 5, estimated in
log-log form. The basic model is estimated in four different ways. The first column employs
ordinary least squares, while the remaining three employ instrumental variables (IV) estimates. In
the simple measurement error model of Equation (6), the independent information on measured
student ability is used as an instrument. This multiple measure model, shown in col. 2, presumes that
any errors in measuring ability are generated by a different process than those in measuring
achievement but that true ability and true achievement are correlated. An alternative IV
formulation-column 3-concentrates on the identification problems arising from correlated equation
errors (the er's). This estimation uses data on characteristics of prior teachers (1978/79) as
instruments for A,-,. Specifically, the years of experience, qualification level, and seniority in school
of the 1979 teacher are employed as instruments. Finally, the instruments for both the measurement
error and serial correlation models are combined in the last column of Table 1.

The estimation methodology has its largest effect on the estimated coefficient for A,. This
is expected because both potential problems would be expected in this situation to bias this parameter
toward zero. Nevertheless, in each of the IV models, the estimated coefficient on prior achievement
is significantly different from one, implying that simple differencing of achievement would be
inappropriate. Further, the very imprecise estimate of the coefficient on prior achievement (and the
other coefficients in the model) in column 3 suggests that the prior teacher characteristics are not
particularly good instruments. This of course should be expected because of the extensive accumulated
evidence about the limited relationship between specific teacher resources and student performance
(Harbison and Hanushek 1992).

There is limited evidence suggesting that parental background systematically affects
achievement growth, or value-added. Father's education level shows a positive effect on student
performance but the estimated effect is uniformly small. Mother's education is always small and
statistically insignificant. In this sample, however, the level and variation of parental education,
particularly mother's education, is extremely limited. Preliminary estimation included a wider range

15. These sample sizes are subsequently reduced in the instrumental variables estimation because of missing
data for the instruments. See Table I on page 14.
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Table 1. Achievement Value-Added Models: 1980
(t-statistics in parentheses)

Dependent Variable: LnACHIEVE,

Input (1) (2) (3) (4)

LnACHIEVE,, 0.548 0.735 1.237 0.767
(33.64) (23.54) (5.12) (23.30)

Grade 4 0.353 0.230 -0.159 0.181
(7.52) (4.56) (-0.88) (3.38)

Grade 5 0.416 0.226 -0.347 0.163
(8.42) (4.01) (-1.31) (2.71)

Grade 6 0.280 0.085 -0.524 0.026
(5.43) (1.44) (-1.86) (0.42)

Mother's 0.002 -0.006 -0.003 -0.006
Education (0.17) (-0.77) (-0.30) (-0.74)

Father's 0.008 0.010 -0.010 0.009
Education (2.25) (2.04) (-0.91) (1.60)

Constant 1.371 0.939 -0.152 0.883
(16.17) (8.90) (-0.28) (7.76)

F-test 7.25 7.85 13.59 6.41
School equality

R' 0.55 0.52 0.22 0.52

Observations 2431 2431 2207 2167

Estimation OLS IV' 1vb IV 

Notes.
a. Test measurement error model: In Ability,-, as instrument.
b. Endogeneity of Achieve,-,: prior teacher characteristics as instruments.
c. Combined measurement error and endogeneity: In Ability,, and teacher characteristics as instruments.
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of characteristics of the family (income, wealth, and family size), but none proved to be significant
and only the more parsimonious results are presented here. This of course does not imply that
differences in family inputs are totally unimportant. Their impact on achievement growth rates cannot
be detected, but family factors clearly enter into the starting level of achievement, A,.,.

The key finding of this estimation is that sampled schools are clearly very different in terms
of quality. The precise quantitative estimates of school quality vary somewhat with the estimation
method, although they are very highly correlated. The estimated quality measures from the simple
OLS estimates (col. 1) and the most complete instrumental estimates (col. 4) have a simple correlation
of .92, and, perhaps more importantly, the identification of the top and bottom quartiles of schools is
very consistent across estimation method. In the subsequent analysis, we rely on the conceptually
superior estimates from the full instrumental procedure, although the dropout models (below) are
qualitatively invariant to the precise estimation of the school quality differences. The addition of the
school dummy variables raises the explained variance in achievement from .47 to .55 in the OLS
model and from .46 to .54 in the full instrumental variable model. The F-statistics in Table 1,
against the null hypothesis of homogeneous schools, confirm that there are significant differences
among the sampled schools.

The estimates indicate that growth in achievement can be dramatically different depending on
the specific school. Table 2 displays descriptive statistics for all schools and for schools divided by
urban and rural location. The range is instructive: One school has 30 percent higher achievement
growth than the base school while, at the other end of the range, we find a school that has about 62
percent lower growth.'6 This implies that one year in the best school can be equivalent (in expected
achievement gain) to more than two years in the worst school. This magnitude of difference
obviously can have a huge effect on the achievement of a student when compounded over just primary
schooling, and it implies that the rate of return to a year of individual schooling investment could
vary systematically.

Table 2. Distribution of Estimated School Quality
(Proportional deviations from Taha Hussein School)

All schools Rural Urban

Mean -. 084 -. 111 -.057

Minimum -. 62 -. 62 -. 52

Maximum .30 .30 .21

16. The estimation in the table presents estimates as deviations from the Taha Hussein urban school. Since all
that can be estimated is variations across schools, it does not matter which school is chosen as the basis for
comparison. Note that, when achievement is measured in logarithms, the school-specific coefficient (times 100)
is approximately the percentage deviation from the base school. With the OLS estimation, the range of the
school quality estimates is virtually identical, going from -.38 to +.39.
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Table 2 also indicates that the average quality of urban schools is some 5 percent above that
of the sampled rural schools. Nevertheless, the distributions show considerable overlap with both the
best school and the worst school identified as being in the rural areas.

These differences are interpreted as reflecting quality variations in the schools, even though
the underlying characteristics of teachers and schools that are important are not identified. This
implicit measurement raises the possibility that the estimated effects involve more than just school
effects-importantly, that they might include some individual student effects or some community
effects. Several additional pieces of evidence support this school quality interpretation.

First, school expenditure is reasonably considered as exogenous, given the nature of funding
by the central government. Attendance at public schools is geographically determined by residence
location. For rural areas, this implies virtually no Tiebout-like choice, especially given the absence
of a private sector. For urban areas, some choice of location is possible, but the central funding,
curriculum, and decision making lessens its importance.

Second, because of the geographic basis of schools, it is possible that other community
factors-from intensity of schooling preferences to health and nutrition characteristics-are the key
feature but are confounded with schools through the estimation strategy. As a test of this, we
correlated average mother's education and average father's education for all students in the school
with school quality. We hypothesized that parental education would be an important determinant of
any broader community factors as well as the ability of parents to identify and act on such
differences. Average mother's and father's education were correlated -. 027 and +.045,
respectively, with our measure of school quality (6).

Third, the individual ability factors are assumed to enter into the level of achievement but not
growth, so the school effects might just be a measure of having a collection of smart students. As a
crude test of this, we calculate the correlation between our estimated school quality and the mean
level of 1979 achievement in the school.'' The simple correlation is only .099, insignificantly
different from zero.

Fourth, we have compared our indirect estimates with those from direct estimation employing
explicit measures of school quality. Specifically, we first estimate individual level, value-added
achievement models where we substitute explicit measures of teacher and school characteristics for the
covariance structure.18 We then create teacher quality and school quality indexes by aggregating
average teacher and school characteristics according to the coefficients from these models. Finally,
we regress our measure of total school quality on these two indexes. Each index is positively

17. Ordinary least squares techniques will imply that individual parental education and achievement in 1979
will be uncorrelated with the error terms in the equations for the total sample. Here, however, we are
concerned with the correlation of the school-level aggregate of 1979 achievement and parents' education with
the school level average growth in achievement, and these correlations are not constrained by the estimation.

18. These models include the individual characteristics in Table 1 plus four teacher variables (sex, age,
schooling, and experience) and four school variables (wealth measured by facilities, availability of desks,
availability of boards, and class size). Results are available from the authors.
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correlated with our measure, although the teacher index is insignificantly different from zero.19
The R2 is only .16, but this is what was expected given our general inability to measure specific
components of school quality. Thus, our measure includes the small amount of information available
in standard input measures but goes considerably farther in capturing important other dimensions of
quality.

We take these further tests as justification for interpreting the variation in school fixed effects
as variation in school quality. It is difficult in these analyses to rule out all other interpretations, and
exogenous instruments that do not enter directly into the achievement models are virtually impossible
to find. Nonetheless, all of the evidence points toward a school quality interpretation.

Finally, these estimates are obtained from the sample of students who remain in school over
both years. While the samples are large, over 2,100 students in the 60 schools, it is possible that
missing test scores for the dropouts could bias these estimates. Specifically, if a school had a large
dropout rate and if dropouts were the lowest achievers, its aggregate gain in average student
performance could be pushed up relative to a school with a low dropout population. On the other
hand, the models are estimated in value-added form that takes into account initial achievement. Thus,
there would only be a significant bias if dropouts would have the lowest expected achievement
growth. An important point to remember, moreover, is that such an effect would imply that the
estimated effect of school quality on dropout probabilities will be underestimated. We return to this
later.

The presumption in subsequent sections is that these estimates (b) accurately reflect quality
differences among schools and that students and their parents can gauge the differences that exist.

Earnings Opportunities

The earnings estimation relies on actual pay and characteristics for a sample of working
children drawn from all old dropouts (1979 or earlier) and all new dropouts (1979/80) who have
usable achievement and other basic data. The total sample of 3,051 dropouts yields 648 individuals
work for pay in the formal market and provide information on labor market work and wages. The full
dropout sample is used to estimate earnings functions and the probability of market work. Of those
engaged in market work, forty-six percent are urban children, their mean age is 13 years, on average
they have been out school for about four years when observed in 1980, and most of them (85 percent)
are males. The urban and rural components in this sample have the same age and sex means, but the
urban children have more years of schooling attained, staying in school one more year than their rural
counterparts, and their mean score on the ability tests is 22, twice that of rural children (11). The
mean wage rate is 38.4 piaster a day, and it is larger in rural areas (36.1) than in urban areas (32.8).

19. The estimated equation is:

a = -.22 + 1.31TI + 0.79SI where TI=teacher index; SI=school index.
(1.2) (3.0) (t-statistics in parentheses)

n=59 R2
= .16
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In all of the analysis, the sample of young workers is stratified into urban and rural samples
in order to capture fundamental differences in the structure of the labor markets. In part of the
analysis, the urban sample is further subdivided into the Cairo area and the remaining urban areas of
the country, although, because the samples get very small, we concentrate on the basic rural/urban
split of the samples. For each stratification, a common log-linear earnings function is estimated.
Table 3 presents the basic earnings estimates using OLS techniques for the sample of all working
dropouts in 1980. Subsequent analysis considers joint estimation of the probability of market work
and the earnings functions.

While the models explain a relatively low portion of the overall variance in wages, the
estimated parameters are quite consistent with expectations. Moreover, the wage data are likely to
contain considerable measurement error in addition to simply unexplained variations in wage rates.
Even though this is a young and inexperienced group of workers, it is possible to identify several key
relationships and, particularly, the effects of schooling.

The estimates indicate that males consistently earn some 33-42 percent more than females in
market work for pay. This differential is quite similar across urban and rural areas, although the
premium appears largest in rural areas. The gender differential is very imprecisely estimated in the
small Cairo sample, although the nonCairo urban sample suggests even larger male-female

Table 3. Income Models - All Working Dropouts: OLS Estimates

Urban

Variable Rural Total Cairo NonCairo

Male 0.422 0.333 -0.018 0.641
(4.5) (2.2) (-0.1) (2.8)

LnACHIEVE 0.024 0.107 0.069 0.144
(0.7) (2.6) (1.4) (2.0)

Highest Grade 0.050 0.122 0.187 0.086
(1.4) (2.5) (2.8) (1.2)

Experience (time 0.033 0.022 0.082 0.010
out of school) (1.2) (0.7) (1.9) (0.18)

Constant 2.804 2.451 2.444 2.218
(12.9) (7.6) (5.7) (4.7)

R2 0.08 0.07 0.08 0.09

Observations 348 297 151 146
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differences. Interestingly, from an F-test for homogeneity of coefficients, once the level differences
are accounted for with the gender dummy variable, the models are insignificantly different for the
earnings of boys and of girls.

In neither urban or rural settings is it possible to detect an experience (time since dropout)
effect. The estimated relationship with experience is generally small and statistically insignificant,
although the effects in Cairo may be larger. The point estimates for the Cairo labor market indicate
an 8 percent premium for each year of experience outside of school but this is considerably above any
of the other estimates.'

The key to the models for our purposes is the interaction of earnings and schooling. This
interaction is found along both the quality (achievement) and the quantity (highest grade) margins. In
quality terms, achievement differences are directly translated into earnings differences in urban areas.
Perhaps the most notable difference between the urban and rural settings is that there apparently is not
a premium paid for more cognitive skills in rural areas. This finding would be consistent with a
labor market situation where urban jobs were more skilled and where rural jobs were weighted
toward manual labor.

More years of schooling yield higher immediate earnings to dropouts-quite clearly so in
urban areas. An additional year of schooling is associated with 12 percent higher earnings in urban
areas and 5 percent higher earnings in rural areas. The rural earnings effect is, however, imprecisely
estimated and is not statistically significant.

Models like those in Table 3 except substituting the ability measures for achievement are also
estimated. These models are virtually indistinguishable in all respects. The achievement and ability
measures are correlated in the range .65 to .75, depending on the year and the precise sample.21

Finally, these earnings models have been estimated jointly with models of the probability that
any dropout works for wages in the market. These models, estimated by maximum likelihood
techniques assuming normally distributed errors, are very imprecisely estimated. While the
probability of market work can be characterized in a reasonable manner, the earnings relationships are
not well estimated in this joint manner. Further, these estimation problems appear to be more than
simple identification problems for the probability and earnings models but instead reflect the small

20. Note, however, that we do not have actual labor market experience. Instead we simply have time since
dropped out of school. In the Cairo area, where work in the labor market is more likely for these drop outs,
the estimated effect could be closer to an actual experience premium. In other words, measurement error for
actual experience in the other labor markets may bias their coefficients toward zero.

21. The term "ability" is often taken to imply a fixed individual-specific factor. However, the evidence here
suggests that it is best thought of as another, perhaps broader, measure of achievement. Specifically, school
quality models similar to those in Table 1 except that they employed ability instead of achievement were
estimnated with OLS. The estimates of school quality from the ability and the achievement models were
correlated .71. In other words, schools that were good at increasing achievement were also good at increasing
ability-and the interpretation of a fixed ability term appears inappropriate.
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samples and correlations among the variables.' These estimation problems are consistent with some
previous experience' and lead us to concentrate on the OLS estimates, which are very consistent
with expectations. The maximum likelihood estimates of the earnings model, the probability of
market work, and the subsequent school dropout models are, however, presented in Appendix Tables
A2-A4. Importantly, the other primary determinants of dropout behavior (excluding earnings
opportunities) are very consistently estimated and reasonably independent of the choice of earnings
estimation technique.

Probability of Market Work

The remaining component of the first stage analysis is consideration of the work activities of
primary school age children. Of those out of school, a large portion do not work for wages in the
market. Only 14 percent of the rural dropouts and 17 percent of the urban dropouts report a wage
for market work, but the chance of working varies sharply across the population. Table 4 presents
estimated probit models of the determinants of market work.

Market work is considerably more likely for males than females. Moreover, this effect is
stronger in urban areas. As would also be expected, market work increases with age and with prior
experience (length of time out of school). The average sampled dropout is 11 years old (with a
standard deviation of about 2.5 years). At the sample means, each year of age increases the
probability of working for pay by some .02 in urban areas, and with each additional year out of
school the probability goes up by .10. The effect of experience is quite similar across urban and rural
labor markets, but any effect of age is less pronounced in rural areas-presumably because of the
importance of working on the family farm.

The potential impact of opportunities on the farm is reinforced by the estimated effect of
wealth. Wealthier families (identified by land ownership and possessions in the home) tend to keep
dropouts out of the market in rural areas, but any such effect is statistically insignificant and
quantitatively much smaller in urban areas.

Finally, the effect of parental health status is mixed. The only statistically significant effect
on market work is found in rural areas, where children with a deceased father are noticeably more
likely to enter the formal labor market. This presumably reflects the necessity of providing monetary
support for the family when the head of the household cannot. In urban areas, a child whose father
has health limitations tends to work in the market more frequently. The remainder of the health
status factors are insignificantly different from zero.

The market work models were also estimated jointly with the income models through
maximum likelihood methods. These results, presented in Appendix Table A3, are quantitatively

22. The earnings models exclude the individual's age, presence and health of father and health of mother, and
family wealth, factors which are expected to determine the locus of the person's activities but not the wage
received in the market. Note, however, that these identifying restrictions are confounded by the close
relationship between age and school completion and experience.

23. See the debate in Hay and Olsen (1983), Hay, Leu, and Rohrer (1987), Duan et al (1983), Duan et al
(1984), Manning, Duan, and Rogers (1987), and Leung and Yu (1992).
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Table 4. Probability of Working in Market: Probit Estimates

Urban

Variable Rural Total Cairo nonCairo

Male 0.990 1.783 1.832 1.796
(9.00) (13.18) (8.15) (10.34)

Age 0.020 0.083 0.078 0.053
(0.94) (3.54) (2.49) (1.37)

Experience (time 0.345 0.404 0.469 0.433
out of school) (12.24) (13.18) (8.23) (10.58)

Father deceased 0.450 -0.330 -0.275 -0.327
(2.41) (-1.23) (-0.61) (-0.95)

Health limitation
Father -0.154 0.404 0.894 0.514

(-0.89) (1.72) (1.76) (1.80)

Mother 0.082 -0.188 -0.554 -0.043
(0.36) (-0.56) (-0.44) (-0.12)

Wealth -1.253 -0.332 -0.078 -0.487
(-4.17) (-1.32) (-0.20) (-1.44)

Constant -2.565 -3.828 -3.879 -3.693
(-9.30) (-11.40) (-7.96) (-7.46)

Observations 1606 1445 667 787

very similar in terms of coefficients and precision of estimation to those from the probit estimation.

The interpretation of these models is that the probabilities provide some indication of where
children's time is more valuable. When younger and less experienced, children tend to work in the
home, but they move into the formal labor market as they age and as necessity dictates. The lower
the probability of market work, the more relatively valuable other activities are.

School Dropout Behavior

The final and most important component looks specifically at the dropout decision. Beginning
with the sample of all in-school children in 1979, we attempt to understand why some dropout by
1980 while others remain in school. The "observed dropout" sample includes all inschoolers of
1978/79 who have also been tested in the second year, forming a panel data set. This sample of
1,803 students includes both students who remained in school in 1979/80 and those who dropped out
(9.3 percent) in that year. The share of urban and female students in this sample is higher than in the
earnings sample which relied on sampled dropouts since 1975.
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We estimate probit models of the form of Equation 8 where we substitute in the predicted
school quality and earnings opportunities from the previous models. Table 5 presents alternative
estimates of dropout models. These differ in two ways: by the precise measure of predicted earnings
opportunities facing the student and by whether or not the probability of market work is included
directly in the model. The first and third columns predict earnings (V) on the basis of the urban and
rural models in Table 3; the second and fourth columns employ the division into the three labor
markets of rural, Cairo, and other urban in calculating predicted income.' The first two columns do
not include estimated probabilities of market work; the final two columns then include the estimated
individual-specific probability of market work (i) predicted from Table 4 and relying on the labor
market definition corresponding to the source of estimated income. The models also include the
direct estimates of school quality (8) corresponding to school specific achievement growth from the
full IV estimates in Table 1.

We emphasize the results that are found in the first and third column of Table 5; these
correspond to estimated earnings based on the simple urban-rural split instead of the finer split of
labor markets. The imprecision of the earnings estimates in the latter case, which was apparent
before, also reappears when employed in the dropout models.

The overall results related to the key aspects of individual achievement and of school quality
are very consistent across the estimated models. Inclusion of the probability of market work does
alter some of the quantitative results, but the pattern and general interpretation is unaffected.

The models indicate that males are less likely to drop out of school, a finding that is totally
unsurprising in Egypt. Egypt's Muslim society has traditionally had lower schooling for females
along with less labor market attachment and lower wages if working. Moreover, the school dropout
probabilities are significantly less in urban areas, perhaps because of clearer demands for more
advanced labor market skills.

The grade dummy variables are included simply because the models indicate the probability of
dropping out, conditional upon reaching any given grade. One would expect these overall
probabilities to vary with grade. The left out category is grade 3. Other things equal, a student that
progresses past grade three is less likely to dropout during any year than those in grade 3, and this
effect remains unabated through primary school.

Somewhat surprisingly, individual drop out rates do not appear to be very sensitive to parental
education levels. Mother's and father's years of schooling were insignificant by conventional
standards. Higher levels of father's education are consistently related to lower dropout rates but the
point estimates are very small; mother's education uniformly shows a small and very insignificant
impact on dropouts. This result is quite different from that of Lillard and Willis (1992) which found
strong intergenerational transmission of schooling differences in their analysis of Malaysian schooling.
It is clear that average schooling levels of parents in our Egyptian sample is very low and displays
little variation.

24. In each case, predicted earnings are derived from the relevant earnings equation based on the student's
1979 residence. An alternative formulation was investigated to permit rural students to also consider
opportunities if they moved to an urban area. It is very difficult, however, to distinguish between the effects of
rural and urban opportunities for these students, and this effort was not pursued further.
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Table 5. Estimated Dropout Models: OLS Income Estimates
(t-statistics in parentheses)

Labor Market Definition

Rural-Cairo- Rural-Cairo-
Variable Rural-Urban nonCairo Rural-Urban nonCairo

Male -2.448 -0.476 -4.812 -0.982
(-6.37) (-3.11) (-8.62) (-4.96)

Urban -0.637 -0.043 -1.541 -0.296
(-3.95) (-0.37) (-7.17) (-2.17)

Grade 4 -0.946 -1.630 -0.525 -1.609
(-2.90) (-5.96) (-1.24) (-5.25)

Grade 5 -1.528 -1.762 -1.437 -1.765
(-4.94) (-6.40) (-3.66) (-5.78)

Grade 6 -2.575 -2.697 -2.637 -2.793
(-9.55) (-11.53) (-7.61) (-10.67)

Father's Education -0.029 -0.026 -0.026 -0.037
(-1.48) (-1.31) (-1.20) (-1.71)

Mother's Education 0.024 0.015 0.024 0.026
(0.70) (0.42) (0.65) (0.74)

Predicted Earnings 5.611 0.461 7.989 0.250
(Y') (5.87) (1.65) (6.54) (0.80)

LnACHIEVE -0.719 -0.482 -0.865 -0.474
(-8.47) (-7.24) (-7.89) (-6.42)

LnABILITY -0.265 -0.234 -0.228 -0.187
(-3.50) (-3.18) (-2.55) (-2.29)

Wealth 0.151 0.096 1.180 0.417
(0.56) (0.37) (3.53) (1.41)

School Quality - (9) -1.229 -1.405 -1.717 -1.600
(-4.29) (-4.89) (-4.93) (-4.90)

Prob(Mkt Work) - ($ n.a. n.a. 21.195 8.084
(10.16) (6.50)

Constant - 15.419 0.608 -23.360 0.992
(-5.17) (0.65) (-6.13) (0.95)

Observations 1803 1803 1744 1744

Note: n.a. = not available.
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Predicted earnings, as discussed, are hard to interpret since it is difficult to separate current
from future income effects, implying that these are really reduced form results of how income affects
dropout behavior. The models indicate quite clearly that higher current earnings opportunities on net
entice students out of school and into the labor market. Moreover, a higher estimated probability of
entering market work upon dropping out ($) also increases very significantly the probability of
dropping out. Thus, the immediate pull of the market, even for these very young students, is quite
important in the school completion decision.'

It is interesting to see how individual skills enter into the decision. Both higher achievement
and higher ability lessen the probability of dropping out.6 The effect of achievement is somewhat
complicated, however, since higher achievement raises the current earnings possibilities of the
individual (at least in urban areas), but it also paves the way to even higher future achievement. An
extension of a Ben-Porath-like neutrality assumption might suggest that these two effects balance each
other so that individual achievement would not have any direct effect on dropouts. Indeed, in urban
areas this holds reasonably closely: From column 2 of Table 3 and column I of Table 5, we
calculate the net effect in urban areas of a change in (log) achievement as -. 719 + 5.611 x.107 =
- .118, or close to complete neutrality. For rural areas, however, the net effect is -. 719 +
5.611 x .024= - .584; higher achievement unambiguously acts to hold rural children in school. The
results about school retention of the higher achievers are strengthened for both urban and rural
schools when ability differences are considered. If ability is thought of as simply a broader
achievement measure, the effects will be additive, and the estimated dropout models clearly indicate
that dropout rates fall with more cognitive skill.

Perhaps the most novel feature of this estimation is the direct investigation of school quality
(z) on dropout behavior. These results suggest strongly that high quality schools in and of themselves
serve to retain students and to prevent dropouts. Independent of the student's own achievement and
ability level, better schools directly increase the probability that a student will stay in school. School
quality is separately estimated and not based on simple survey questions about perceptions, but the
evidence does indicate that parents and children can observe quality differences and find them
important. Moreover, it must be emphasized that school quality is estimated from value-added
models so that this effect is not the result of confusion with better students.

The magnitude of the school quality effect is significant. If all of the schools could be moved
up to the quality of the top school, the average dropout rate is predicted to fall from .093 to .032.
Such changes in primary school drop out rates would have enormous impacts on school completion,
since the annual drop out rate is cut by two-thirds. The estimated cut in drop out probabilities is even
larger in the model that includes the probability of market work (column 3). There, the effect of
upgrading all schools is to reduce the dropout probabilities to about 2 percent. Note also that these

25. These findings are consistent with the anecdotal statements that the opening up of other Gulf states to
Egyptian laborers at the time led to a tightening in the Egyptian markets and to a pull of students out of schools.

26. Achievement and ability are measured in 1979, prior to the decision to drop out or remain in school in
1980. It is still possible, however, that causality is confused in some instances. If a student stopped studying in
school or simply did not try hard to complete the tests in anticipation of dropping out in 1980, dropout behavior
could lead to lower achievement. It seems doubtful, however, that this is a major problem.
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are lower bounds on the estimated effects of quality to the extent that school quality is overestimated
by having a large dropout population (see section V.A., above).

Finally, without consideration of market work, famnily wealth differences have an insignificant
effect on dropout decisions. When the probability of market work is included in the models, the direct
effect of wealth is to increase dropout probabilities. This direct effect is, however, offset by the fact
that increased wealth decreases the chances of market work-significantly so in rural areas. This
apparently anomalous result is probably also complicated by imprecision of measurement."

The dropout models were also estimated with the predicted earnings that came from the
jointly estimated earnings and market work models. The results of this (Appendix Table A4) are
virtually identical except that higher predicted earnings point to lower dropout rates, the opposite of
that in Table 5. The imprecisely estimated earnings models from the joint modeling, however,
indicate that the results in the dropout models are probably largely reflecting simple aggregate urban-
rural differences.

27. Family wealth is measured by the proportion of the following items: running water, electricity, radio,
reading material, and home ownership. Because these crude measures of wealth might have different meanings
in urban and rural settings, the effect of wealth was estimated separately for urban and rural areas. In all cases,
however, wealth had a statistically insignificant effect on dropout probabilities when the probability of market
work was excluded from the dropout model.



Conclusions

A simple set of conclusions stands out in this analysis. Higher skilled individuals-children
with greater ability and achievement-tend to be the ones who stay in school. Lower skilled
individuals tend to leave school early.

But, holding constant the individual's own ability and achievement, a student attending a
higher quality school will tend to stay in school. A student attending a lower quality school is more
likely to drop out and complete fewer grades. Students recognize quality differences and act on them.
Bringing all schools up to the best quality school would reduce the dropout rate estimated in the
sampled Egyptian schools by two-thirds or more. Of course, making such quality adjustments may be
difficult because this analysis has not identified the specific school factors that add up to variations in
school quality.28 Neither has it estimated the cost that might be incurred in adjusting schools.
Nevertheless, the importance of school quality is very clear.

The finding about the effects of school quality on completion rates provides more evidence
that the frequently discussed equity-quality trade-off is misstated. The trade-off typically identified
arises from simple consideration of the budget constraint facing schools; money spent on quality
reduces that available for expanding the number of school positions available. This simple budget
analysis, however, ignores the complementarity of quality and efficiency in production.

Quality interactions with individual student decisions about leaving school have important
implications for conventional analyses of school investment. Standard rate of return calculations
based solely on quantity of schooling are likely to be misleading because they ignore school quality
which improves earnings opportunities and which is positively correlated with quantity completed by
individuals. The rate of return to pure quantity of schooling is almost certainly overestimated when
quality is ignored, implying that standard policy prescriptions based on just simple quantity returns
might lead to suboptimal policies. For example, a policy of significant expansion of schooling made
budgetarily viable by expanding poor quality schools might never yield the gains forecast by standard
rate of return estimates.

The feedback of quality to school completion has strong implications for policy in developing
countries. Every effort should be made to improve school quality. If that is done, attendance and
completion will follow.

While this analysis has not considered repetition, the effects of quality on repetition are likely
to reinforce these results. Lower quality schools tend to retain students in grade-because they have
not accomplished as much as they progress through school (see Harbison and Hanushek (1992) and
Gomes-Neto and Hanushek, forthcoming). Grade repetition then limits overall access to schools,
because repeaters are taking up positions in schools that could otherwise be used by an expanded
group of students. In simplest terms, if noncompletion of primary schooling is a concern in
developing countries, as it should be, the best way to deal with it appears to be through school
improvement.

28. The full policy implications of these findings are far beyond the scope of this paper. One central
implication of the general inability to identify and measure important inputs is that attention should move to
outcome, or performance, incentives in schools. See, for example, Hanushek, Rivkin, and Jamison (1992) or
Harbison and Hanushek (1992).
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These perspectives on school quality and school completion may also have Implications for
developed countries. For example, no systematic analysis relates drop out behavior to school quality
in the United States. Moreover, most policy discussions completely ignore such linkages, implying
instead that drop out behavior is largely an irrational individual decision.

Finally, from an analytical perspective, this paper demonstrates the importance of
incorporating outcome-based measures of school quality. This analysis separates individual
achievement from the expected achievement gains attributable to an individual school. By doing this,
it circumvents the serious problems that come with measuring school quality by a selected group of
inputs, and it avoids confusing school quality with individual differences in performance that might
arise from other sources.
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Table Al. Descriptive Statistics for Analytical Samples

A. School Quality Sample (n=2,431)

Standard
Variable Mean Deviation Description

Achievement - 1980 26.2a 1.99 Raw test score on Reading A + Simple
Operations Tests - 1980

Achievement - 1979 20.8a 2.05 Raw test score on Reading A + Simple
Operations Tests - 1979

Grade 4 .42 .49 = I if student in grade 4; =0 otherwise

Grade 5 .33 .47 = I if student in grade 5; =0 otherwise

Grade 6 .20 .40 = I if student in grade 6; =0 otherwise

Father's education 1.15 3.3 years of schooling

Mother's education .32 1.7 years of schooling

Note. a. geometric mean of achievement.

B. Earnings Sample - Market Work

Rural (n=1,606) Urban (n=1,445)

Standard Standard
Variable Mean Deviation Mean Deviation Description

Male .622 .49 .515 .50 = I if male; =0 if female

Age 11.24 2.62 11.2 2.38 Age in years - 1979

Experience 2.09 2.37 1.39 2.04 Years since left school

Father .072 .26 .057 .23 = I if father deceased; =0
deceased otherwise

Health limit
Father .098 .30 .068 .25 = I if father has health limitation;

=0 otherwise

Mother .034 .18 .022 .15 = I if mother has health limitation;

=0 otherwise

Wealth .468 .18 .643 .21 Proportion of running water,
radio, electricity, reading material,
home ownership

Market Work .145 .35 .166 .37 = I if work in market for pay;
=0 otherwise
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C. Earnings Sample - Income Estimation

Rural (n=348) Urban (n=297)

Standard Standard
Variable Mean Deviation Mean Deviation Description

Male .833 .37 .889 .31 =I if male;=0 if female

Highest grade 4.81 1.08 5.03 1.07 Highest school grade completed

Experience 4.43 1.31 3.58 1.63 Years since left school

Achievement - 8.95a 3.23 15.59a 3.21 Score on Reading A + Simple
1979 Operations Tests - 1979

Market wage 36.42a 1.94 41.85a 2.29 Income in piasters per day

Note: a. Geometric mean.

D. Observed Dropout Sample (n= 1,803)

Standard
Variable Mean Deviation Description

Male .593 .49 =1 if male; =0 if female

Urban .497 .50 =I if urban; =0 if rural

Grade 4 .352 .478 = 1 if grade 4 in 1979; =0 otherwise

Grade 5 .302 .46 = 1 if grade 5 in 1979; =0 otherwise

Grade 6 .306 .46 = I if grade 6 in 1979; =0 otherwise

Father's Education 1.79 4.1 Years of schooling

Mother's Education .52 2.1 Years of schooling

Predicted Earnings 30.91a 1.23 Predicted earnings; Table 4, col. 1, 2

Achievement - 1979 20.42a 2.05 Raw test score on Reading A + Simple
Operations Tests - 1979

Ability - 1979 20.73a 1.96 Raw verbal + nonverbal ability test score -
1979

Wealth .586 .22 Proportion of running water, radio, electricity,
reading material, home ownership by family

School Quality -.075 .17 Estimated school quality; Table 1, col. 4

Prob(Mkt Work) .034 .04 Estimated probability of market work; Table 3,
col. 1, 2

Dropout .093 .29 = I if school drop in 1979/80; =0 otherwise

Note: a. Geometric mean.
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Table A2. Income Models - All Working Dropouts: Maximum Likelihood Estimates

Urban

Variable Rural Total Cairo NonCairo

Male 0.322 -0.157 4.267 3.031
(1.51) (-0.62) (3.84) (1.32)

LnACHIEVE -0.001 0.040 -0.499 0.469
(-0.01) (0.65) (-1.04) (0.61)

Highest Grade 0.052 0.066 -0.026 0.114
(1.09) (1.24) (-0.28) (1.32)

Experience (time -0.036 -0.102 0.133 0.036
out of school) (-0.48) (-1.70) (1.68) (0.41)

Constant 3.421 4.256 -0.065 -0.017
(4.3) (6.48) (-0.57) (-0.08)

Observations 232 240 113 127
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Table A3. Probability of Working in Market: MLE

Urban

Variable Rural Total Cairo nonCairo

Male 0.986 1.762 1.772 1.796
(9.06) (14.66) (8.91) (11.35)

AGE 0.025 0.083 0.094 0.053
(1.53) (5.80) (4.78) (1.87)

Experience (time 0.343 0.401 0.443 0.433
out of school) (10.66) (12.02) (7.46) (9.39)

Father deceased 0.506 -0.372 -0.412 -0.327
(2.83) (-1.50) (-0.83) (-1.00)

Health limitation
Father -0.185 0.479 0.876 0.514

(-1.07) (2.46) (1.63) (1.96)

Mother 0.036 -0.402 -0.682 -0.043
(0.12) (-0.84) (-0.13) (-0.09)

Wealth -1.212 -0.365 -0.269 -0.487
(-3.81) (-1.45) (-0.67) (-1.37)

Constant -2.632 -3.790 -3.854 -3.693
(-11.45) (-14.56) (-9.40) (-9.39)

Observations 1606 1445 667 787
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Table A4. Estimated Dropout Models: MLE Income Estimates
(t-statistics in parentheses)

Labor Market Definition

Rural-Cairo- Rural- Rural-Cairo-
Variable Rural-Urban nonCairo Urban nonCairo

Male -0.017 0.100 -1.373 -0.374
(-0.15) (0.71) (-5.91) (-2.00)

Urban 1.745 -0.068 -0.222 -0.477
(6.37) (-0.58) (-0.47) (-3.17)

Grade 4 -1.993 -1.829 -1.786 -1.829
(-7.20) (-6.81) (-5.48) (-6.01)

Grade 5 -1.990 -1.845 -1.922 -1.847
(-7.14) (-6.78) (-5.94) (-6.07)

Grade 6 -2.795 -2.700 -2.915 -2.804
(-11.82) (-11.78) (-10.52) (-10.84)

Father's Education -0.020 -0.020 -0.024 -0.031
(-1.00) (-0.97) (-1.07) (-1.37)

Mother's Education 0.007 0.016 0.019 0.032
(0.18) (0.43) (0.49) (0.83)

Predicted Earnings -2.379 -1.113 -0.432 -1.706
Ci') (-7.19) (-4.52) (-0.77) (4.64)

LnACHIEVE -0.428 -0.423 -0.455 -0.419
(-6.52) (-6.54) (-6.04) (-5.76)

LnABILITY -0.216 -0.223 -0.169 -0.178
(-2.81) (-2.98) (-1.98) (-2.12)

Wealth 0.176 0.263 0.900 0.639
(0.66) (1.00) (2.78) (2.12)

School Quality - (8) -1.451 -1.091 -1.774 -1.299
(-4.78) (-3.81) (-5.18) (-4.02)

Prob(Mkt Work) - () n.a. n.a. 16.977 10.514
(7.55) (7.67)

Constant 10.987 5.992 3.215 7.909
(8.46) (6.40) (1.46) (5.73)

Observations 1803 1803 1744 1744

Note: n.a. = not available



Distributors of World Bank Publications

ARGENTINA EGYPT, ARAB REPUBLIC OF KENYA SAUDI ARABIA, QATAR

Carlos Hirsch, SRL Al Ahram Africa Book Service (E.A.) Ltd. Jarir Book Store

Galeria Guemes Al Galaa Street Quaran House, Mfangano Sbeet P.O. Box 3196

Florida 165, 4th Floor-Ofc. 453/465 Cairo P.O. Box 45245 Riyadh 11471

1333 Buenos Aires Nairobi
The Middle East Observer SINGAPORE, TAIWAN,

Otidna del Libro Intnnacional 41, Shenf Street KOREA, REPUBLIC OF MYANMAR,BRUNEI

Alberb 40 Cairo Pan Korea Book Corporation Gower Asia Pacific Pte Ltd.

1082 Buenos Aires P.O. Box 101, Kwangwhamun Golden Wheel Building
FINLAND Seoul 41, Kallang Pudding, 004-03

AUSTRALIA, PAPUA NEW GUINEA, Akateeminen Kirjakauppa Singapore 1334

FIJI, SOLOMON ISLANDS, P.O. Box 128 Korean Stock Book Centre
VANUATU, AND WESTERN SAMOA SF-00101 Helsinki 10 P.O. Box 34 SOUTH AFRICA, BOTSWANA

D.A. Information Services Yeoeido For single titles:

648 Whitehorse Road FRANCE Seoul Oxford University Press

Mitcham 3132 World Bank Publications Southern Africa
Victoria 66, avenue d'lena MALAYSIA P.O. Box 1141

75116 Paris University of Malaya Cooperative Cape Town 8000

AUSTRIA Bookshop, Umited
Gerold and Co. GERMANY P.O. Box 1127, lalan Pantai Baru For subscription orders:

Graben 31 UNO-Verlag 59700 Kuala Lumpur International Subscription Service

A-101 Wien Poppelsdorfer Allee 55 P.O. Box 41095
53115 Bonn MEXICO Craighall

BANGLADESH INFOTEC Johannesburg 2024

Micro Industries Development GREECE Apartado Postal 22-860
Assistance Society (MIDAS) Papasotiriou S.A. 14060 Tlalpan, Mexico D.F. SPAIN

House 5, Road 16 35, Stoumara Str. Mundi-Prensa Libros. S.A.

Dhanmondi R/Area 106 82 Athens NETHERLANDS Castello 37

Dhaka 1209 De Lindeboom/InOr-Publikaties 28001 Madrid
HONG KONG, MACAO P.O. Box 202

BELGIUM Asia 2000 Ltd. 7480 AE Haaksbergen Libreria Internacional AEDOS

Jean De Lannoy 46-48 Wyndham Street Consell de Cent, 391

Av. du Roi 202 Winning Centre NEW ZEALAND 08009 Barcelona

1060 Brussels 7th Floor EBSCO NZ Ltd.
Central Hong Kong Private Mail Bag 99914 SRI LANKA AND THE MALDIVES

BRAZIL New Market Lake House Bookahop

Publicacoes Tecnicas Intenacionais Ltda. HUNGARY Auckland P.O. Box 244

Rua Peixoto Gomide, 209 Foundation for Market Economy 100, Sir Chittampalam A.

01409 Sao Paulo, SP Dombovari Ut 17-19 NIGERIA Gardiner Mawatha
H-1117Budapest University Press Limited Colombo 2

CANADA Tnree Crowns Building Jericho
Le Diffuseur INDIA Private Mail Bag 5095 SWEDEN
iSIA Boul. de Mortagne Allied Publishers Private Ltd. Ibadan For single titles:

Bouchervile, Quebec 751 Mount Road Fritzes Fackboksforetaget

J4B 5E6 Madras -600 002 NORWAY Regeringsgatan 12, Box 16356
Narvesen Information Center S-103 27 Stockholm

Renouf Publishing Co. INDONESIA Book Department
1294 Algomna Road Pt. Indira Limited P.O. Box 6125 Etterstad For subscription orders:
Ottawa, Ontario jalan Borobudur 20 N-0602 Oslo 6 Wennergren-Wiliams AB

KIB 3W8 P.O. box 181 P. O. Box 1305
Jakarta 10320 PAKISTAN S-171 25 Solna

CHINA Mirza Book Agency
China Financial & Economic IRAN 65, Shahrah-e-Quaid-e-Azam SWITZERLAND

Publishing House Kowkab Publishers P.O. Box No. 729 For single titles:

8, Da Fo Si Dong Jie P.O. Box 19575-511 Lahore 54000 Librairie Payot

beijing Tehran Case postale 3212
PERU CH 1002 Lausanne

COLOMBIA IRELAND Editorial Desarrollo SA
Infoenlace Ltda. Government Supplies Agency Apartado 3824 For subscnption orders:

Apartado Aereo 34270 4-5 Harcourt Road Lima I Librairie Payot
Bogota D.E. Dublin 2 Service des Abonnements

PHILIPPINES Case postale 3312

COTE D'IVOIRE ISRAEL International Book Center CH 1002 Lausanne
Centre d'Edition et de Diffusion Yozmot Literature Ltd. Suite 1703, Cityland 10

Africaines (CEDA) P.O. Box 56055 Condominium Tower I THAILAND

04 B.P. 541 Tel Aviv 61560 Ayala Avenue, H.V. dela Central Department Store
Abidjan 04 Plateau Costa Extension 306 Silom Road

ITALY Makati, Metro Manila Bangkok
CYPRUS Licosa Commisdionaria Sansoni SPA
Center of Applied Research Via Duca Di Calabria, 1/I POLAND TRINIDAD & TOBAGO
Cyprus College Casella Postale 552 Intemational Publishing Service Systematics Shtdies Unit

6, Diogenes Street, Engomi 50125 Firenze UI. Piekna 31/37 #9 Watts Street
P.O. Box 2006 00-677 Warszawa Curepe
Nicosia JAMAICA Trinidad, West Indies

Ian Randle Publishers Ltd. For subscription orders:
DENMARK 206 Old Hope Road IPS Joumals UNITED KINGDOM
SamfundsLitteratur Kingston 6 Ul. Okrezna 3 Microinfo Ltd.

Rosenoems Al11 11 02-916 Warszawa P.O. Box 3
DK-1970 Frederiksberg C JAPAN Alton. Hampshire GU34 2PG

Eastern Book Service PORTUGAL England
DOMINICAN REPUBLIC Hongo 3-Chome. Bunkyo-ku 113 Livraria Portugal
Editora Taller, C. por A. Tokyo Rua Do Carmo 70-74 ZIMBABWE
Restauracidn e Isabel la Catolica 309 1200 Lisbon Longman Zimbabwe (Pvt.) Ltd.

Apartado de Correos 2190 Z-1 Tourle Road, Ardbesnie

Santo Domingo P.O. Box ST 125
Southerton
Harare









LSMS Working Papers (continued)

No. 70 Glewwe, Efficient Allocation of Transfers to the Poor: The Problem of Unobserved Household Income

No. 71 Glewwe, Investigating the Determinants of Household Welfare in Cote d'lvoire

No. 72 Pitt and Rosenzweig, The Selectivity of Fertility and the Determinants of Human Capital Investments: Parametric and
Semiparametric Estimates

No. 73 Jacoby, Shadow Wages and Peasant Family Labor Supply: An Econometric Application to the Peruvian Sierra

No. 74 Behrman, The Action of Human Resources and Poverty on One Another: What We Have Yet to Learn

No. 75 Glewwe and Twum-Baah, The Distribution of Welfare in Ghana, 1987-88

No. 76 Glewwe, Schooling, Skills, and the Returns to Government Investment in Education: An Exploration Using Datafrom
Ghana

No. 77 Newman, Jorgensen, and Pradhan, Workers' Benefits from Bolivia's Emergency Social Fund

No. 78 Vijverberg, Dual Selection Criteria with Multiple Alternatives: Migration, Work Status, and Wages

No. 79 Thomas, Gender Differences in Household Resource Allocations

No. 80 Grosh, The Household Survey as a Toolfor Policy Change: Lessonsfrom the Jamaican Survey of Living Conditions

No. 81 Deaton and Paxson, Patterns of Aging in Thailand and C6te d'Ivoire

No. 82 Ravaillon, Does Undernutrition Respond to Incomes and Prices? Dominance Testsfor Indonesia

No. 83 Ravaillon and Datt, Growth and Redistribution Components of Changes in Poverty Measure: A Decomposition with
Applications to Brazil and India in the 1980s

No. 84 Vijverberg, Measuring Incomefrom Family Enterprises with Household Surveys

No. 85 Deaton and Grimard, Demand Analysis and Tax Reform in Pakistan

No. 86 Glewwe and Hall, Poverty and Inequality during Unorthodox Adjustment: The Case of Peru, 1985-90

No. 87 Newman and Gertler, Family Productivity, Labor Supply, and Welfare in a Low-Income Country

No. 88 Ravaillon, Poverty Comparisons: A Guide to Concepts and Methods

No. 89 Thomas, Lavy, and Strauss, Public Policy and Anthropometric Outcomes in Cote d'lvoire

No. 90 Ainsworth and others, Measuring the Impact of Fatal Adult Illness in Sub-Saharan Africa: An Annotated Household
Questionnaire

No. 91 Glewwe and Jacoby, Estimating the Determinants of Cognitive Achievement in Low-Income Countries: The Case of Ghana

No. 92 Ainsworth, Economic Aspects of Child Fostering in Cdte d'Ivoire

No. 93 Lavy, Investment in Human Capital: Schooling Supply Constraints in Rural Ghana

No. 94 Lavy and Quigley, Willingness to Payfor the Quality and Intensity of Medical Care: Low-Income Households in Ghana

No. 95 Schultz and Tansel, Measurement of Returns to Adult Health: Morbidity Effects on Wage Rates in C6te d'Ivoire and Ghana

No. 96 Louat, Grosh, and van der Gaag, Welfare Implications of Female Headship in Jamaican Households

No. 97 Coulombe and Demery, Household Size in Cote d'lvoire: Sampling Bias in the CILSS

No. 98 Glewwe and Jacoby, Delayed Primary School Enrollment and Childhood Malnutrition in Ghana: An Economic Analysis

No. 99 Baker and Grosh, Poverty Reduction through Geographic Targeting: How Well Does It Work?

No. 100 Datt and Ravaillon, Income Gainsfor the Poorfrom Public Works Employment: Evidencefrom Two Indian Villages

No. 101 Kostermans, Assessing the Quality of Anthropometric Data: Background and Illustrated Guidelinesfor Survey Managers

No. 102 van de WaUle, Ravaillon, and Gautam, How Well Does the Social Safety Net Work? The Incidence of Cash Benefits in
Hungary, 1987-89

No. 103 Benefo and Schultz, Determinants of Fertility and Child Mortality in Cote d'Ivoire and Ghana

No. 104 Behrman and Lavy, Children's Health and Achievement in School

No. 105 Lavy and Germain, Quality and Cost in Health Care Choice in Developing Countries

No. 106 Lavy, Strauss, Thomas, and De Vreyer, The Impact of the Quality of Health Care on Children's Nutrition and Survival
in Ghana



The World Bank

Headquarters European Office Tokyo Office
1818 H Street, N.W. 66, avenue d'lena Kokusai Building
Washington, D.C. 20433, U.S.A. 755116 Paris, France 1-1, Marunouchi 3-chome

Chivoda-ku, Tokyo 100, Japan
Telephone: (202) 477-1234 Telephone: (1) 40.69.30.00
Facsimile: (202) 477-6391 Facsimile: (1) 40.69.30.66 Telephone: (3) 3214-5001
Telex: MCI 64145 WORLDBANK Telex: 640651 Facsimile: (3) 3214-3657

MCI 248423 WORIDBANK Telex: 26838
Cable Address: INTBAFRAD

WASHINGTONDC

ID

ma

n

to

_.5

m

0

0
0

12998 EDC 100
0-8213-2998-7

SCHOOL QUALITY, ACHIEVEM

400000015675$ 6. 9 5
ISBN 0-8213-2998-7 Q


